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Would you like a brief summary of one of these specific articles?
Arora, A.S. et al., (2024): Managing social-educational robotics for students with
autism. (p. 3)

Arora, A.S. et al., (2024): Managing social-educational robotics for students with

autism

is an article that focuses on the use of robots in special education (p. 3). The study

uses the business model canvas (BMC) and customer discovery to explore the

management of social-educational robotics (p. 3).

Keywords and Mentions

o Keywords associated with the article include: social-educational robots, robotic

interventions, business model canvas (BMC), customer discovery, and autism
spectrum disorder (ASD) (p. 3).

e The article mentions the word "autism" 41 times and "ASD" 233 times (p. 3).

« The word "robot" appears 567 times, while "social" appears 307
times and "education" 86 times (p. 3).

Would you like details on another article from the document, or perhaps more

information on the business model canvas?
how does this fit on the neurodivergent scale attached?

The article



Arora, A.S. et al. (2024) discusses how social-educational robots, which often have
anthropomorphic or human-like features, can be effectively managed and designed for
use with students with autism spectrum disorder (ASD).

The Neurodivergent Scale for Interacting with Robots (NSIR) you provided appears to
be a tool used to measure how neurodivergent individuals connect with and
perceive robots along three dimensions:

Anthropomorphic Connection/Kinship: ltems like "The robot is more like me
than anyone else | know" and "l gave my robot a name" (p. 1) relate to the
human-like attributes and personality that the Arora et al. paper notes influence
robot likeability and successful human-robot interaction (HRI).

Social Comfort/Trust: Questions such as "My robot can tell what | am feeling,
when | am sad, it can tell | am sad" and "l believe that my robot is the same with
me as it is with anyone" (p. 1) align with the paper's focus on how robots can
help with social communication, interaction training, and emotional
understanding for individuals with ASD.

Safety: The item "| feel comfortable undressing in front of my robot" (p. 1)
speaks to the need for a safe, predictable, and low-pressure environment that is
a key benefit of using social robots in therapy and education for individuals with
ASD.

Therefore, the scale provides a structured method to evaluate the effectiveness of the
human-robot interaction designs discussed in the Arora et al. paper from

the perspective of the neurodivergent individual.

Would you like to explore how these scale items might be used to measure the
success of a specific robot activity?



