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Editorial
by Andrew Gunstone

This special issue contains the refereed papers from the 2008 World
indigenous Peoples’ Conference on Education (WIPC: E). This conference
was held from 7-11 December 2008 in Melbourne, Australia. 1t was organised
by the Victorian Aboriginal Education Association Incorporated (VAEAI).

WIPC: E is a trinennial conference that has been held in a number of
countries since 1990, including the United States, Canada and New Zealand.
The conference brings together Indigenous and non-indigenous peoples from
many countries to inform and learn about the breadth of Indigenous education
throughout the world. "The purpose of WIPC: E is to provide a forum to come
together, share and learn and promote best practice in Indigenous education
policies, programs and practice” (http:llwww.wipce2008.com).

This year's conference in Metbourne had a central theme and three

sub-themes:

The central theme for 2008 wil! be: ‘Indigenous Education in the
21t Gentury — Respecting Tradition, Shaping the Future’ ...
Respecting Tradition ... will centre around issues such as ‘growing,
connecting,  celebrating and maintaining traditions through
education’, ‘building history/histories’, ‘pathways to knowledge’ and
‘language and identity’.

Living with Competing Knowledge Systems ... will look at questions
around ‘defining education’, ‘the impact of cuiture and education’,
'understanding the present culture of educational institutions’ and
‘exploring knowledge systems’ ...

Beyond the Horizon ... aims to build on the themes of WIPC: E
2005. This will include looking at ‘shaping our own futures’, ‘thriving
in the education system’, ‘engaging community’ and ‘resilience’
(http:i!www.wipce2008.comlconf_programlindex.html).

This issue is a substantial collection. There are 32 papers in this issue from
five continents and nine countries (New Zealand, Australia, South Africa,
Canada, the United States of America, Norway, Sweden, Taiwan and Japan).
All the papers are either written or co-written by Indigenous people. The
issues explored in these papers clearly address the central theme and the
three sub-themes of the conference. These papers are outstanding examples
of the inteliectual rigour and rich diversity of Indigenous education.

A word on terminology. In the regular issues of this journal, which
predominantly focus on Australian Indigenous Studies, the words ‘Indigenous’
and ‘Aboriginal’ have the first letter capitalised. However, in this special issue,
in articles written by non-Australian Indigenous people, the words ‘Indigenous’
and ‘Aboriginal’ have been left in the original form written by the author, in
recognition that these words are not always capitalised in other countries.

Finally, | want to express my thanks to WIPC: E 2008 for allowing this
journal to publish the refereed papers from this conference. In particular, |
would like to thank Dr Mark Rose and Veronica Weisz from VAEAI for their
assistance in getting this issue published.
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Exploring an Institutional Leadership Paradigm for Indigenous
Staff and Students
by Lyn Fasoli, Robyn Ober, Joe Fraser, Jack Frawley, Nereda White,
Tony D’Arbon, Ken Ralph, Jacqueline Ottmann, Yracey Bunda, Jillian
Miller, Linda Jones Different Cloud and Alan Pence*

Abstract

indigenous and non-indigenous academics from eight universities have
collaborated to explore institutional leadership from Indigenous perspectives
through a project funded by Australian Teaching and Learning Council (ATLC)
feadership grant {2006-2008). The project set out to strengthen institutional
feadership capacity fo enable participant institutions to develop and detiver
cufturally appropriate and relevant Indigenous leaching and learning
programs. Project leaders Batchelor Institute and Australian Cathalic
University collaborated with University of South Ausiralia, Flinders University
and Griffith University from Australia and Sitting Bull Colleges, Universily of
Victoria and University of Calgary from North America. In this paper, the
authors share projects undertaken within their institutions based on a values-
based tool for transforming institutional leadership practices, structures and
conditions, generated by the project called the Institutional Leadership
Paradigm (ILF).

Introduction

The Institutional Leadership Paradigm: Transforming practices, structures and
conditions in Indigenous Higher Education project, funded by the Australian
Learning and Teaching Councit through the Leadership for Excellence in
Leaming and Teaching Program, aimed to strengthen institutional leadership
capacity to develop and deliver culturally appropriate and relevant Indigenous
teaching and learning programs within the participant institutes. This
strengthened capacily has supported and encouraged academics, students
and administrators to change and transform institutional leadership practices,
structures and conditions to more ~effectively advance excellence in
Indigenous teaching and learning, generate new knowledge, and serve the
community. Project participants worked over a 2 year period to develop an
innovative approach to institutional change. The key resource emanating from
this project and avaitable for use by others seeking to improve institutional
leadership for Indigenous outcomes is the values based Institutional
Leadership Paradigm (ILP).

Collaboration occurred through two Working Seminars, one held in
Alice Springs, NT. in December 2006 and the second in December 2007 in
Brishane, leleconferences and a web based repository. The Working
Seminars were critical to the success of the project in providing an opportunity
for participants who usually work in isolatian to work together to share and

* Dr. Lyn Fasoli, Ms Robyn Cber and Mr. Joe Fraser are at Batchelor Institute of
indigenous Tertiary Education. Dr. Jack Frawiey, Dr. Nereda White, Dr. Tony D'Arbon
and Mr. Ken Ralph are at Austrafian Catholic University (ACU National). Dr. Jacqueline
Ottmann is at University of Calgary. Ms. Tracey Bunda is at Flinders University. Ms
Jillian Miller Is at University of South Australis. Ms Linda Jones Different Cloud Is at
Sitting Bull Coltege. Dr. Alan Pence is at University of Victoria
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reflect on the institutional palicies, practices and conditions. In the first
Working Seminar, participants identified key values to support institutional
change in the best interests of Indigenous students and staff. These values
were used to guide and support them to undertake specific activities within
their own institutions aimed to modify their institutions’ practice, policy and
conditions at different levels of impact depending on their spheres of
influence,

Institutional Leadership

The ILP Project was informed by the research in the area of institutional
leadership and the conditions and processes reguired for transforming
practices, structures and conditions in Indigenous Higher Education.
Institutional leadership has been described as “academic development
invalving an interptay of person, role, strategy and institution” (Taylor 2005:
31). To this could be added, a willingness of the institutions to engage in the
change process, lo avoid addictions and choose morally and wisely (Duignan
2004: 14), in the context in which the leadership engages in any particular
activity.

In an institutional sense, Taylor and Schénwetter (2002) suggest that
teadership is characterised by a reciprocal process of seiting goals and
creating ways to reach these goals. Bleildie (2005. 2) suggests that
institutional leadership is more than making the organisation into an efficient
tool. Leadership as a function based in organisations, means that the
institutions are ‘infused with value, have a defined mission and role, and have
become the embodiment of that role’. Institutional leadership can also be
discussed in terms of synergy amongst a number of variables - the academic
role, deveiopment strategies and the institutional context - alt of which
determine successful practices and leadership in any given situation.

The building of institutional leadership through capacity strengthening
{Lambert 1998) and the development of capabilities and capacities (Duignan
and Marks 2003) is an important focus. In addition, building leadership
capacity is finked with ethics and morality - deciding what is significant, what is
right, and what is worthwhile (Starratt 2004; Duignan and Macpherson 1992).
Such leadership elevates the actions of the leaders above mere pragmatics of
expediency (Hodgkinson 1991). The focus of authentic leadership is on
elevating leaders' moral reasoning which is central 1o Burns (1978) seminal
distinction between leadership that is transactional and that which is
transformational. It is also the type of value-added leadership that is most
relevant to organisations involved in the teaching and learning of indigenous
students.

In order for transformation to occur, certain conditions within an
institution should be present to facilitate the process. There should be a
shared perception of a need for transformation and this perception needs to
be articulated and described through clear goals. In the planning for
transformation, the culture of the institution needs to be considered and the
transformation proposal needs to be clearly supported from the ‘top’. This
calls for effective leaders who understand the institution's culture and can
position themselves to work in establishing these conditions.
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strengthen their capacity to provide culturally relevant teaching and leaming
programs are described in the next section. Project participants have written a
short summary of their ILP activities and outcomes within their institutional

spheres of influence.

Batchelor institute

Exploring an institutional leadership paradigm for Indigenous staff and
students has provided me with access to Indigenous staff from other
Institutions operating in similar positions and cenfronting similar challenges.
The networking and sharing of challenges, and solutions to issues in
leadership and management, was the key benefit from my point of view,

This project was guided by the ILP values embodied in the
‘Partnerships and Transformation’ key words. It prompted the investigation of
what would be required for a structured Higher Educalion staff network.
Currently staff have very few opportunities to network, outside of the National
Indigenous  Higher Education Network (NIHEN} and a few relevant
conferences. The obvious impact of improved networking on the organisation
is an ability to recruit new staff and support existing staff more effectivety.
Some persistent difficulties in achieving this include the geographic isolation
of staff across different campuses of the Institute and the Institute itself from
other institutions, the high (and increasing) cost of travel and a need for more
online access.

Early in the project | identified barriers to the success of the project and
these proved to be accurate. They were: (1) no capacity to undertake
additional work al present, due to workload; (2) the organisatianal structure
being a barren management terrain which does not support leadership, and;
(3) a proposed new school structure required (o assist this process.

The first 2 points have been addressed over the course of the project
and the new organisational structure is planned but yet to be implemented, all
of which has delayed implementation of the ILP project. The need for the
project is still evident with significant staff turnover and support remaining high
priorities. The organisation is looking 1o change the school structure in the
future, a situation which will better support the staff within the school and
improve the organisation’s ability to develop and undertake projects of this
nature.

Specifically, the ILP action plan was to investigate the need for a staff
support network and the options for web based support through an online
learning system as a means of confrolling the cost of this type of activity. This
is stili a viable plan for staff support. However, follow through with the process
when time and staff are available to support the project are still needed.

Parsonally the project reinvigorated my interest in issues ouiside of the
organisation and reinforced the need for contact and professional support
from colleagues as a part of our participation in Higher education. With the
large numbers of national reviews for programs, issues for Indigenous
communities and Indigenous staff and students, politicat impacts through poor
social policy and general negativity in Indigenous education, the need 1o
support staff networking is all the more important. Being a part of this project
has offered the type of support 1 am hoping to provide through the ongoing
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possivilities for change in our institution. The comment that ‘there is so much
to learn’ about Aboriginal history, knowiedge and perspectives was expressed
by some participants. Far the faculty members that did attend the conference,
they are now anticipating the summer institute at the end of August. Many in
our faculty are now authentically energized by these opportunities 1o leam
from Aboriginat scholars about Aboriginal perspectives, thus enriching their
knowledge for the benefit of all students.

As the only Aboriginal faculty member, | am, as are many Aboriginal
students, encouraged by these thanges. By meaningfutly including Aboriginal
voices, by providing support and resources for systematic sustained change,
the chances for Indigenous student success increases. Currently, since there
is a small Indigenous student and faculty population, feelings of isolation and
of being misunderstood or misrepresented persist. For these rgasons,
collaboration, partnership, research, and support at the faculty, university,
provincial, national and international level are critical. | believe that the
presence of diversity, and the push for fundamental change by both Aboriginat
and non-Aboriginat people in an institution are essential for sustained, positive
reform for an institution. In the end, it is the desire and the heart of individuals
within an organization that will ultimately make a positive difference and
systematic change that acknowledges the contributions of Abariginal peoples,
change that will contribute to the success of Indigenous students in higher
education. OQver lime, change this deep requires the commitment of
individuals and leadership within our institution. The question remains, 'How
far and how deep are we willing to go 1o become more inclusive?’

University of South Australia

The ILP project at UniSA was two-fold; firstly it aimed to increase the profile
ang potential leadership roles of Indigenous staff in Indigenous Academic
Advisor {IAAs) positions working within Indigenaus Student Services at the
university, and secondty it aired to raise awareness of Indigenous Leadership
and how this could be best nurtured within the higher education sector. As the
ILP project feader within UniSA and as the supervisor of the team of eight
IAAs, | had won two nationat research grants from the Department of
Education Employment and Workplace Relations (DEEWR). The firsy
Establishing Good Practice Models Of Leadership Which Focus On Building
Ang Sustaining Indigenous Participation, Retention And Success In Higher
Education, related directly to the ILP project and the second a; Study of First
Year Experience of Indigenous Students at Australian Universities related
directty to Academic Advisors core business. These projects also linked
directiy to two goals in UniSA's Indigenous Student Services Strategic Plan:

« Ensure Indigenous Academic Advisers are supported and developed in
their role by providing support for the development of research and

teaching roles.
» Strengthening the role of Academic Advisers to work with stalf across

the dniversity on Indigenous student learning issues so that Divisions
are better equipped to increase the success and completion rates of

Indigenous students.
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Kiﬁ:'i;ieanrt\l Ligp\zr Education institutions would be beneficial.

276

Volume 12 Journal of Australian Indigenous Issues
olu

References

Advdjieva, M. and Wilsen, M, 2002, ‘Exploring the development of quality in
higher education’. Managing Service Quality 12(6): 372-383.
Ball, 4. and Pence, A, 2006, Suppo,

ning Indigencus Children's Development:
Community-Universr’iy Partnerships. Vancouver, B.C.: UBC Press.
Begley, P. T. 2001, 'In pursuit of

authentic school leadership practices’,
Leadership in Education 4(4). 353365,

Bieiklie, 1. 2005. Governing Knowledge: &
Higher Edueation. Dodrecht: Kluwer.

Burns, J. M. 1978. Leadership, New York: Harper and Row.

Duignan, P. 2004. ‘The insight and foresight of Bill Walker Motorcycle
maintenance 30 years on (1974-2004). The William Waiker Oration,
ACEL National Conference. Perth, November,

Duigan, P. and Macpherson, R. (eds.). 1992. Educative Leaders. London:
Falmer Press.

Duignan, P. and Marks, w. 2003. ‘Competencies and capabilities: Formation
of capable leaders'. ACEL National Conference. Sydrey, 2004

Hodgkinson, . 1991. Educational leadership - The moral an. New York:
Suny Press,

Lambert, L. 1998, Building leadership cap

Association for Supervision and Curricufum Development,

Mentkowski, M. and Associates. 2000. Learning That Lasts:
Learning, Development, ang Performance in College and B
Francisco: Jossey Bass.

Mentkowski, M., O'Brien, K.

Study of Continuity and Change in

acity in schools. Alexandra, va;

Integrating
eyond. San

Sacramento, CA,
Pence, A. R, Kuehne, v., G
‘Generative Curriculum:
Cooperative, Post-Secondary Education’,
Educational Development 13{4): 339-349,
Smith, J. 1999, ‘What counts for transformation? Three case studies from

institutions of higher education in South Africa’. HERDSA Annusf
Conference. Meibourne, 12-15 July 1999,

Starrat, R. J. 2004, Ethical leadership. San Francisco: Jossey Bass.
Taylor, K. L. 2005. ‘Academic development as institutionat leadership; An

interplay of person, fole, strategy and institution', International Journal
for Academic Devetopment 10(1 ): 31-48.

Taylor, K. L. and Schonwetter, D. J, 2002 ‘Faculty Development as

Institutional Leadership: A Framework for Meeting New Challenges'.
ICED Conference 2002, July, Australia.

[hltp:l!www.csd.uwa‘edu.auliced2002;’program-Friday.htmi].

reenwood, M. angd Opekokew, M. R. 1993

A Modet of University and First Nations

international  Journal of

Volume |2 Tournal of Australian Indigenous lssues




Special issue

World Indigenous
Peoples’ Conference on
Education (WIPC: E)
Conference Proceedings

Journal of
“Australian
“Indigenous
Issues

. Volume 12
2009




